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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  

I can explain what I understand about the topic being discussed. (SL.3.1) 

I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using details from The Boy Who Loved Words.  

• I can explain why I chose specific details to answer questions about the text.  

• I can determine the meaning of a word using clues in the text around it.   

• Questions from the Text: The Boy Who Loved Words 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader: Listening for Tantalizing 

Words (5 minutes) 

2. Work Time  

A. Text-Dependent Questions: Looking for Evidence 

(15 minutes) 

B. Text-Dependent Questions: Writing the Answers (15 

minutes) 

C. Vocabulary (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

A. Review the many words you have learned this year. 

Choose your 10 favorites to share with a partner 

tomorrow. 

• In advance: Pull two sentences from the book The Boy Who Loved Words, each with a new vocabulary 

word in it. Use sentences other than those on the Using Context Clues handout. Cut the sentence up, so 

each individual word is on its own piece of paper. Either write the new vocabulary word in a different 

color or highlight it to stand out (or write it on a different colored paper).  

• This lesson includes a kinesthetic activity that allows students to physically move and manipulate words 

in order to think about how to understand vocabulary in context.  Read through the work time notes 

carefully in order to visualize the activity and the necessary advance preparation. 

• Because The Boy Who Loved Words is a more complex text, students do not have their own copy of the 

book. Instead they are using excerpts from the book to complete the close reading cycle.  

• Place sticky notes as bookmarks in the text at pages 9, 14, and 21 in preparation for the Opening when 

portions of the text are read aloud.  

• The Reading Superpowers anchor chart was started in Lesson 2. In this lesson, the superpower “Strong 

Vocabulary” will be added to the anchor chart. Have this anchor chart on hand or if possible leave on 

permanent display for the remainder of the unit (or module). 

• If students are using the “My Reading Superpowers Chart” (from Lesson 2), they will add “Strong 

Vocabulary” to their chart at the same time it is added to the anchor chart. They can even make note of 

the character connection to Selig. 

• A series of ‘Quick Writes’ are available in some lessons in Unit 2. Each quick write is linked to one of the 

reading superpowers. The quick write in this lesson is “How is a ‘strong vocabulary’ a reading 

superpower? How would a strong vocabulary make you a more proficient reader?” 
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Lesson Vocabulary Materials 

juicy (as in rich or vivid word choice); 

periphery, rucksack, dusk, slumber, 

tremulously 

 

• Students’ Texts Excerpts from The Boy Who Loved Words (from Lesson 3) 

• Questions from the Text: The Boy Who Loved Words (one per student) 

• Sentence strips (prepared in advance by teacher; see teaching note above) 

• The Boy Who Loved Words: Using Context Clues (one per student) 

• Reading Superpowers list (for teacher reference) 

• Reading Superpowers anchor chart (from Lesson 2) 

Supplemental Materials 

• Alternate Questions from the Text: The Boy Who Loved Words (with answers partially complete) 

• The Boy Who Loved Words Glossary 

• My Reading Superpowers Chart (from Lesson 2) 

• Quick Write: Strong Vocabulary 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader: Listening for Tantalizing Words (5 minutes) 

• Reread portions of the book The Boy Who Loved Words aloud to students. Students should remain at their desks. 

Distribute the Tantalizing Words recording form. On the recording form are many of the rich, enchanting words that 

Roni Schotter wove through Selig’s story about finding a purpose for the words he loved collecting. 

• To orient students to the recording form, explain that you will be rereading portions of the story. As they listen to you read, 

they should focus on the author’s ‘tantalizing’ word choices. If they hear a word they like the sound of are or are particularly 

curious about, they should circle it on their paper. Read at a slightly slower pace but do not jeopardize proper fluency. 

• Have students save their Tantalizing Words recording form for sharing in the Closing of the lesson. 

Note: After being introduced to Selig, use his love of words as an anchor experience. Whenever the class is exposed to a rich 

intriguing word, define the word for students and say something like, “Oh, Selig would love that word!” 

• In advance of the lesson, do this 

activity with ELLs, instructing them 

to nod or give a thumbs-up when 

they hear a word they like. The 

Tantalizing Words recording form 

can be done in a supported way and 

they can bring it with them into the 

lesson. 
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Work Time Meeting Students’ Needs 

A. Text-Dependent Questions: Looking for Evidence  (15 minutes) 

• Distribute students Text Excerpts for The Boy Who Loved Words used in Lesson 3 as well as Questions from the 

Text: The Boy Who Loved Words. Review with students the process they go through to answer questions. First, they 

read the questions. Then, they read the entire text, keeping those questions in mind as they read. When they come across 

details that could be used as evidence to answer a question, they jot down or mark the evidence from the text. Review the 

word evidence with the class: “Evidence is something we use to prove an idea we have.”  

• Inform students that they are going to use this exact process for their text-dependent question work for The Boy Who Loved 

Words. Remind students that for now they are not going to write out full answers to the questions. Instead, they should just 

read the excerpts with the questions in mind, looking for important details that can be used as evidence in their answers. 

Because they have printed excerpts, they can note the evidence directly on their papers by either circling or underlining. 

They should make sure to write the corresponding question number in the margin to make the next part of the lesson move 

more efficiently.  

• Model briefly if needed. When it is clear students understand the instructions, release them to their independent work.  

• Give students the remaining time for this lesson segment to work on finding relevant evidence for each question. Circulate 

and support students as needed as they look for useful evidence. 

• Allow ELL students to use their L1 

as a basis for word/phrase choice. 

Encourage them to offer a simple 

translation of the word/phrase in 

English.  

• Consider charting some of the 

words students share. Having a 

visual often helps ELL students’ 

comprehension. 

• Some students may need to be 

directed to the specific excerpts 

where the evidence can be found. 

Do this in a private way, offering 

them a whispered ‘hint.’ 

• Some students may need to be 

provided with more direct support. 

B. Text-Dependent Questions: Writing the Answers  (15 minutes) 

• Gather students back together as a group. If necessary, review how to write answers to questions using a full sentence. 

Students can work in proximity to a partner, although they should work on answering the questions independently.  

• Model briefly as needed. When it is clear students understand how to do this, release them to their independent work. 

• Give students the next 12 minutes to work on answering the questions. Circulate and support students with writing answers 

in complete sentences. As students work, identify 1-2 answers from students’ work to share as a model. After 12 minutes, if 

time allows, share 1-2 model answers so students can gauge the correctness of the work they just completed. 

• Provide sentence stems if needed. 

• In Supporting Materials there is an 

alternate version of the text 

dependent questions that has the 

answers partially written. 
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Work Time (continued) Meeting Students’ Needs 

C. Vocabulary (20 minutes) 

• Gather students back together. Display the Reading Superpowers anchor chart (from Lesson 2). Say to students, “I bet 

Selig found many of the words he collected in the books he read. Do you think Selig’s strong vocabulary is a reading 

superpower?”  Students should be able to see the connection between reading and knowing a lot of words. If not, help them 

with this understanding. Add “Strong Vocabulary” to the anchor chart. Keep the anchor chart on display for students. 

• Tell students that now they are going to work with the really ‘juicy’ vocabulary from The Boy Who Loved Words, but that 

student volunteers are needed to act this out. Use the prepared cut up sentence strips from The Boy Who Loved 

Words (see teaching note at the beginning of the lesson). Ask for student volunteers, so each volunteer is holding one word 

from the cut-up sentences.  

• Have students stand in the order of the words in the sentence, so the rest of the class can read the sentence in correct word 

order. Read the sentence aloud. Ask students to identify the new vocabulary word (the one in in bold or highlighted in a 

different color or written on a different color paper). Tell students that they will be trying to get at the meaning of this word. 

Explain to students that many, but not all, of the other words that the volunteers are holding are also important. The task is to 

figure out which words in the surrounding text are important clues in determining the meaning of the selected vocabulary word 

or phrase.   

• Invite students to work as a class to determine which words surrounding the bold/highlighted word are not important 

(meaning they do not aid in determining the meaning of the selected word). They should ask the peer holding that word to 

“sit down” if the word they’re holding seems unimportant or unrelated to the identified word. For example, a student could 

say something such as: “I think Jean should sit down, because she has the word ‘the’ and that word is everywhere and 

doesn’t mean anything that could be helpful.” Then other students can agree or disagree with this decision. After discussion, 

have students weigh in with a thumbs-up, thumbs-sideways, or thumbs-down on whether the word is an important clue. 

Students may also advocate for a student to stand back up if they have decided that the word she or he holds actually ends up 

being important. 

• Once students are satisfied that only important clue words remain, they should Think-Pair-Share about what the unfamiliar 

word might mean. Invite individual shares on thinking. Repeat this activity once more with a new sentence from the book.   

• Tell students that they will practice this process again, but this time on paper. Distribute The Boy Who Loved Words: 

Using Context Clues to each student. Students will work with a partner. 

• To make sure that students are 

comfortable with the activity, 

consider doing the first 1-2 

questions on The Boy Who Loved 

Words: Using Context Clues 

together as a class. 

• Some students may be unable to be 

independent with this activity, even 

with the support of a partner.  Pull 

these students aside and guide them 

through the steps of this context 

clues work. 
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Work Time (continued) Meeting Students’ Needs 

• Explain to students that instead of having someone sit down, they will simply cross out the words they think are not helpful. 

Then the partners will discuss possibilities for what the unfamiliar vocabulary might mean and write them down on their 

papers. Students should be able to explain their thinking, showing how the clues brought them to that meaning.  Decide 

whether or not to start by doing the first word together as a class. 

 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief: Back-to-Back/Face-to-Face (5 minutes) 

• Debrief by inviting students to share the words they circled from the Opening activity using the Back-to-Back/Face-to-Face 

protocol. Direct students to stand and find a partner, taking their Tantalizing Words recording form from the Opening with 

them. Encourage partnerships to spread out around the classroom, standing back-to-back with their partner. 

• While standing back-to-back, students should scan the words they circled in Section 1. When they hear the words “Face-to-

Face” they will turn around to face their partner, followed by each partner sharing 1-2 of their circled words, telling why they 

liked these words. Encourage students to say the words with a flourish the way Selig might. 

• To move on to the Section 2 words, students will await the words “Back-to-Back.” Upon hearing those words, students will 

review the circled words from Section 2. Play will continue using the phrases “Back-to-Back” and “Face-to-Face” until all 

three sections are shared. 

 

Note: Review students’ responses to the questions about The Boy Who Loved Words to assess their progress toward today’s 

lesson targets. 

• Allow ELL students to pair up with 

students who speak their native 

language. 

 

 

 

Homework Meeting Students’ Needs 

• Review the many words you have learned this year. Choose your 10 favorites to share with a partner tomorrow.  
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Tantalizing Words Recording Form 

 

Name: 

Date: 

 

Listen carefully as portions of the story The Boy Who Loved Words are read aloud again. This time 

however, focus on the rich vocabulary that author Roni Schotter uses in Selig’s story. When you hear a 

word that really “catches your ear,” meaning you like the sound of it, circle it on your paper. 

 

 

 

 
Section 1 

Page 9-12 

 

emporium,   encountered,   amphora,   Swooooooosh! 

swarthy,   swirling,   Djinn,   savory,   passion,       

lickety-split,   toddle,   swagger,   dusk 

 
 

Section 2 
Pages 14-16 

 

shuffling,   shambling,   rambling,   ambling,   strudel, 

slumber,   nibble,   clambered,   crook,   snug,   cradled, 

macaroons,   pacing,   gazing 

 
 

Section 3 
Pages 21-24 

 

sprinkle,   disburse,   broadcast,   crispy,   crunchy, 

scrumptious,   pumpernickel,   luscious,   voracious, 

fuss,   hubbub,   jibber-jabber,   hush,   harmony,   chum 
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The Boy Who Loved Words: 

Questions from the Text 
 

Name: 

Date: 

 

 

1. According to the story, what are some examples of things that people collect?  

 

 

 

 

 

 

 

 

2. At the beginning of the story, why did Selig feel lonely? Use details from the text to 
support your answer. 
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3. According to the story, what happened that made Selig determined to find his 
purpose? Use details from the text to support your answer. 

 

 

 

 

 

 

 

4. How did Selig find Melody? Use details from the text to support your answer.  
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The Boy Who Loved Words 

Questions from the Text (Alternate) 

 

Name: 

Date: 

 

 
1. According to the story, what are some examples of things that people collect?  

 

According to the story, some things that people collect are __________ 

__________________________________________________ 

__________________________________________________. 

 

 

2. At the beginning of the story, why did Selig feel lonely? Use details from the text to 
support your answer. 

 

At the beginning of the story, Selig feels lonely because ____________ 

__________________________________________________ 

__________________________________________________. 
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3. According to the story, what happened that made Selig determined to find his 
purpose? Use details from the text to support your answer. 

 

Selig becomes determined to find his purpose after he has a _________ 

__________________________________________________ 

__________________________________________________.  

 

4. How did Selig find Melody? Use details from the text to support your answer.  

 

Selig finds Melody after _________________________________ 

__________________________________________________ 

__________________________________________________. 
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 The Boy Who Loved Words:  

Using Context Clues 

 

Name: 

Date: 

 

Directions: Look at the word in bold. Think about the text around it. Cross out any words that you 

think are not going to help to get at the meaning of the bold word. Then, think about the clue words 

that are left. Come up with a word that you think might have a similar meaning to the bold word. 

Finally, write why you think this. 

 

1. “While other children busied themselves with bats, nets, and all manner of balls, 

Selig stayed on the outskirts, always on the periphery–listening and collecting 

words.” 

 

What is another word that might mean the same thing? 

 

 

What clues from the text made you think this? 

 

 

 

2. “He packed a rucksack with a pillow and blanket, apples, honey, cream soda, and 

his entire collection of words.” 

 

What is another word that might mean the same thing? 

 

 

What clues from the text made you think this? 
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3. “… how, at evening, the light dimmed to announce the arrival of twilight and stars. 

Dusk, Selig noted …” 

 

What is another word that might mean the same thing? 

 

 

What clues from the text made you think this? 

 

 

 

4. “Selig was too tired to think. His exhausted brain could imagine but one thing–slumber, a 

splendid word!” 

 

What is another word that might mean the same thing? 

 

 

What clues from the text made you think this? 

 

 

 

5. “Tremulously he asked, “M-m-may I have a word with you? Wh-wh-what is your 

name?” 

 

What is another word that might mean the same thing? 

 

 

What clues from the text made you think this? 
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Reading Superpowers 

(for teacher reference) 

 

 

Unit 2 is titled “Building the Power of Reading.” The texts used in this unit are meant to 
help students realize that many things contribute to having the power of reading or the 
ability to be a proficient reader.  
 
The Reading Superpowers anchor chart was started in Lesson 2 and will be added onto 
in the lessons referenced below. Additional superpowers may be added but these 7 are 
addressed directly in the lessons noted.  
 

1. Love for Reading (Lesson 2) 

2. Strong Vocabulary (Lesson 4) 

3. Reading Stamina (Lesson 5) 

4. Reading Volume (Lesson 5) 

5. Choosing ‘good fit’ Books (Lesson 6) 

6. Solid Comprehension (Lesson 6) 

7. Fluency (Lesson 8 and 9) 

 
Caution: If additional superpowers are added, keep them broad like those listed above. Something 

like “Making Predictions” falls within ‘Solid Comprehension.” 
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Lesson 4 Homework  

 

Name: 

Date: 

 

 

Review the many words you have learned so far this year. Choose your 10 favorites to 
share with a partner tomorrow. 
 

1. _______________________________________ 

 

2. _______________________________________ 

 

3. _______________________________________ 

 

4. _______________________________________ 

 

5. _______________________________________ 

 

6. _______________________________________ 

 

7. _______________________________________ 

 

8. _______________________________________ 

 

9. _______________________________________ 

 

10. ____________________________________ 
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Quick Write: Strong Vocabulary 
 

Name: 

Date: 

 

 

 

 

 

 

How is ‘strong vocabulary’ a reading superpower? How does a strong vocabulary make 

you a more proficient reader? 
 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

reading superpower – something a person has or does that makes them a strong reader 


